
 

 

  

 

The Character 
RevoluƟon: The 
Importance of 
Character Skills in 
the Digital Age 
APLEC 2024 

Leisa Flatley 
Lecturer, The College of Law Queensland 



Leisa Flatley  
2024 
Page 1 

 
 

Abstract 
 

As technology conƟnues to shape our world, character skills and virtues such as resilience, adaptability, 

imperfecƟonism, perseverance, empathy, integrity, and criƟcal thinking are increasingly vital skills. 

Historically university was an immersive experience where character formaƟon happened organically 

and implicitly within the environment. With the advent of e-learning (online educaƟon) many of these 

developmental skills (or secondary competencies or virtues) have fallen away.  

In this paper we dissect how legal educators are dealing with a more complex demographic – 

increasingly neurodivergent, Ɵme poor, box Ɵcking students’ intent on gaining the necessary 

qualificaƟon. We argue it is incumbent on legal educators to incorporate the development of character 

skills and virtues into its program rather than focusing solely on the learning of technical and cogniƟve 

skills or run the risk of failing to deliver newly admiƩed graduates who are not ‘ready’ for pracƟce. We 

further explore how such character development can be achieved in an online environment. 

We conclude that becoming character educators and moral exemplars by incorporaƟng moral reminders 

of what the legal profession expects of its members, and the development of strategies to develop 

character skills, we can have a profound impact on students understanding and culƟvaƟon of these 

virtues. By integraƟng character development into online educaƟon, we can equip students with the 

skills they need to succeed in a technology-driven world and a compeƟƟve professional environment. 

IntroducƟon 

In a post covid reality and a rapidly evolving digital landscape, technological skills are becoming essenƟal 

for young professionals to possess. We are living in a Ɵme in history where learners are straddling two 

realms – the physical realm and the digital realm. In the past two years in parƟcular, we have seen a 

seismic shiŌ towards digiƟsaƟon of every aspect of life, including educaƟon. Whilst this has a mulƟtude 

of advantages including flexibility, accessibility, immersive learning, connecƟvity, and instantaneous 

feedback, it also presents challenges. A plethora of research exists in support of a proposiƟon that an 

increasing reliance on technology leads to degradaƟon of communicaƟon and social skills, a loss of 

empathy, the inability to analyse informaƟon and a lack of problem-solving skills. An increasing reliance 
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on AI technological skills as the future of the legal educaƟon curriculum can lead to major social and 

human relaƟonship skill challenges that will have important implicaƟons for the new ‘legal graduate’. 

What seems to be largely overlooked in our haste to upskill the ‘new legal graduate’ is something which 

is arguably equally important – the development of character skills. 

Whilst there is no denying that we need to use AI technologies to design and support teaching and 

learning, and the need to educate our students about legal technology and AI in order to ensure they 

are ready for an AI driven world, we, as legal educators, cannot prioriƟse the development of cogniƟve 

and technical skills over character skills or virtues. To do so comes at the expense of a generaƟon who 

does not have the required skills to survive and thrive in the legal profession.  

It is incumbent on us as legal educators to be intenƟonal about the way we educate our students. We 

must facilitate, enhance and offer opportuniƟes to deepen human connecƟons that build character and 

enhance pracƟcal knowledge. 

This paper explores the vital role of character skills in navigaƟng the complexiƟes of the digital age. We 

dissect how legal educators are dealing with a more complex demographic – increasingly 

neurodivergent, Ɵme poor, box Ɵcking students intent on gaining the necessary qualificaƟon. We argue 

it is incumbent on legal educators to incorporate the development of character skills and virtues into its 

program rather than focusing on the learning of technical and cogniƟve skills or we run the risk of failing 

to deliver newly admiƩed graduates who are not ‘ready’ for pracƟce. We further explore how such 

character development can be achieved in an online environment. 

In a recent Australian Financial Review arƟcle, the author states that “law firms say they are increasingly 

looking for non-quanƟfiable social skills in prospecƟve graduates. Employers reason legal proficiency can 

be learnt largely by osmosis, and the potenƟal ability to win work and maintain client relaƟons serves as 

the differenƟaƟng factor in young lawyers”1.  

So are we failing to deliver newly admiƩed graduates who are ready for pracƟce? 

 

 
1 Shanahan, M., How to get a job at a top-Ɵer law firm, Australian Financial Review, 29 February, 2024.  
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Current NaƟonal PLT Competency Standards for Entry Level Lawyers 

The current NaƟonal PLT Competency Standards for Entry-level Lawyers have very prescripƟve 

requirements which focus predominantly on building on the skills and academic knowledge required in 

substanƟve pracƟce areas. The competency standards are scant in referencing character skills or virtues 

such as emoƟonal intelligence, adaptability, iniƟaƟve, zeal and enthusiasm, creaƟvity, imperfecƟonism, 

perseverance, empathy, and social skills which are increasingly vital skills for all legal professionals.  

The advent of legal technology and in parƟcular generaƟve AI heralds a new fronƟer for lawyers. Basic 

tasks performed by newly admiƩed lawyers such as document review, due diligence, discovery are now 

increasingly done electronically or are being outsourced, meaning that legal educators need to reassess 

what skills the “new legal graduate” needs to survive and thrive in the legal profession.  

Dan Hunter in his arƟcle in the NSW Law Journal2 argues that AI and machine learning will take over a 

significant porƟon of lawyers’ work by the end of 2020s. Hunter observes that: 

“Law Schools will need to teach students how to network, engage in flexible work arrangements, 

develop an entrepreneurial mindset and have a personal brand. In Ɵme, these skills may be as 

important as mastery of the Priestly 11. If schools do not teach their students these skills, they 

will not survive”3. 

The future of the legal profession looks vastly different than it did in past decades. Changes to legal 

service delivery overwhelming favours alternaƟve legal service providers such as legal tech companies 

and outsourcing of core legal tasks. By implicaƟon, lawyers will need vastly different skills than they did 

historically. Key amongst those skills is the ability to adapt to change, perseverance, communicaƟon and 

social skills. 

The use of AI to automate lower-value processes and tasks frees up Ɵme for lawyers to focus on client-

facing acƟviƟes, building relaƟonships, engaging in higher-value work and more complex issues where 

 
2 Hunter, D., (2020). The Death of the Legal Profession and the Future of Law, UNSW Law Journal, Vol 43(4), pp 
1199-1225 
3 Ibid, 1212 
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human judgment is required. These ‘soŌ skills’ require us to keep developing students’ character so that 

they will be ready for this next challenge in the value they add to their legal pracƟce.  

Whilst there are sparse references in the Competency Standards to the development of analyƟcal and 

criƟcal thinking skills, resilience, problem-solving, and communicaƟon as part of necessary lawyer’s 

skills, it is leŌ up to the legal educaƟon provider to intuit whether to include interpersonal, social and 

networking skills, adaptability and creaƟvity in their curriculum.  

Much has changed since the introducƟon of the competency standards for PLT including who the 

learner is, the modern student’s aƫtudes and expectaƟons of the educaƟonal experience as well as the 

learning environment in which they learn. 

Changes in who the learner is and the learning environment 

Legal educators are dealing with a more complex demographic – increasingly neurodivergent, Ɵme poor, 

box Ɵcking students’ intent on gaining the necessary qualificaƟon. The result of this is a curriculum that 

focuses on transfer of knowledge and assessment.  

Historically university was an immersive experience where character formaƟon happened organically 

and implicitly within a face-to-face environment. With the advent of e-learning (online educaƟon) many 

of these foundaƟonal developmental skills (or secondary competencies or virtues) have fallen away. 

Students are increasingly entering the workforce earlier and studying flexibly online when it suits them.  

We are now encountering students who are: 

 Neuro-diverse 

 Increasingly anxious 

 Time poor 

 Primarily focused on gaining qualificaƟons that serve a parƟcular need 

 Call averse having lost the art of communicaƟon and human connecƟon 
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Post pandemic saw an increase in stress amongst students and a reluctance to return to normal social 

programming. These real and perceived pressures combined with the advent of AI in late 2022 has 

created a perfect storm. Research supports the proposiƟon that students who experience high stress 

and Ɵme pressures are more suscepƟble to engaging in plagiarism and/or reliance on AI technology. As 

a result we find ourselves in the midst of increasing levels of plagiarism and academic integrity issues 

and a generaƟon of law students who are accustomed to relying on the internet to find the answers. 

Although the reasons for the increase in plagiarism and academic misconduct are complex and 

mulƟfaceted, some researchers have suggested that the increased pressure on students to succeed 

academically, paired with the availability of technology, makes academic breaches far easier (Jereb et 

al., 2018; Surahman & Wang, 2022)4. 

We cannot stop the tsunami that is AI. The fact that the future of the legal profession encompasses AI is 

unquesƟonable. AI technologies are designed to imitate decision making and perform tasks that are 

cogniƟvely demanding for humans. It’s designed to improve efficiency and efficacy. However, the more 

we use it, the fewer the opportuniƟes to hone our cogniƟve skills.  

Whilst there are innumerable advantages to AI, it certainly doesn’t come without its problems. 

GeneraƟve AI generates its output based on a prompt by the user, using a pre-trained model that has 

been built from big data. It creates output based on what others have said about the topic in the past 

from the internet. What is certain is that it is not enƟrely accurate, cannot and should not be solely 

relied on and can lead to dire consequences, parƟcularly for professions where there is a high standard 

of care expected and relied upon. The consequences can be catastrophic. 

In a recent address to the legal profession, Her Honour Chief JusƟce Helen Bowskill said that while 

technology should be used where it saves Ɵme and money for clients, it should never be used in legal 

decision making. “We are part of a human system, which requires human decision making and all that 

 

4 Crawford, J, Cowling, M & Allen, K-A 2023, ‘Leadership is needed for ethical ChatGPT: Character, 
assessment, and learning using arƟficial intelligence (AI)’, Journal of University Teaching & Learning 
PracƟce, vol. 20, no. 3, pp. 1–19  
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that involves, including the ability to reason and draw inferences, think criƟcally and act 

compassionately,” she said5.  

The failure to take heed of a rapidly evolving landscape 

Whilst there is an expectaƟon that newly admiƩed lawyers have the necessary skills to embrace and use 

legal technology, focusing on the transfer of knowledge and how to use such technology should not be 

done without incorporaƟng the development of character skills.   

There are many piƞalls in relying on AI technology as a core competency and the effect it has on our 

students’ capacity to exercise discernment and criƟcal thinking and problem-solving skills.   

The most studied use of automaƟon (AI) on human mental processes is the autopilot in aviaƟon. 

Autopilots are designed to perform some of the human pilot’s tasks, such as landing the plane and 

keeping the wings level during the flight. Without autopilot, flying demands conƟnuous aƩenƟon from 

the human pilot. For longer flights, mental faƟgue from the conƟnuous aƩenƟon became a safety 

threat. Thus, the use of automaƟon has improved safety and flight performance (US Federal AviaƟon 

AdministraƟon, 2013). 

Despite these benefits, automaƟon can also lead to bias and complacency, resulƟng in worse flight 

performance. When an automated system provided informaƟon to the user, it can be bias towards the 

user’s assessment of the situaƟon, change their visual scanning paƩerns and reduce how frequently 

they cross-check informaƟon6. What has been found to happen is that users are prone to favour 

informaƟon from automated systems over human experƟse even when the recommendaƟons conflict 

and the automated suggesƟons are inaccurate. It can also lead to reliance on AI. Whether reliance is 

beneficial or detrimental depends on the accuracy of the automated system and how much trust the 

user has in the system.  

 
5 hƩps://www.aila.com.au/resolve/conference_2024/AI_warning_from__br_Queensland_Chief_JusƟce/545 
6 Macnamara, B.N., Berber, I., Çavuşoğlu, M.C. et al. Does using arƟficial intelligence assistance accelerate skill 
decay and hinder skill development without performers’ awareness?. Cogn. Research 9, 46 (2024). 
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The same thing can happen in law. AI has proven to hallucinate case references and include incorrect 

informaƟon and yet the user will favour the output over their own independent legal research and 

analysis. 

Some research has been done on how technological assistance might cause cogniƟve skill decay ie the 

more Ɵme spent flying with automaƟon support, the worse pilot’s performance was when the 

automaƟon was not available.  To overcome this, the US Federal AviaƟon AdministraƟon has 

recommended pilots periodically use their manual skills for the majority of flights (Federal AviaƟon 

AdministraƟon, 2022). 

If we fail to include character skill development into our curriculum and do not prioriƟze their 

importance, students will conƟnue to rely on AI to solve legal challenges. The problem is that these 

students who use AI may improve their performance rapidly (both in an educaƟon situaƟon and legal 

pracƟce situaƟon) however these performance gains are not actually reflecƟve of the students’ gains in 

skills. And more concerningly is that students who conƟnue to rely on AI or the internet generally may 

not be aware of this lack of skill development.  

What are the consequences if PLT providers fail to take heed of what the legal profession is demanding 

of newly admiƩed graduates? 

Reliance of AI and legal technology in legal educaƟon curriculum: 

 Can lead to diminished reputaƟon of academic insƟtuƟons if they allow students to blindly use 

AI without imparƟng skills required to use discernment, ethical use and criƟcal thinking of the 

output 

 Can lead to discouragement of employers from hiring graduates from a parƟcular insƟtuƟon 

based on that poor reputaƟon and/or who do not possess the necessary skills to survive and 

thrive in pracƟce 

 Devalues the skills taught and therefore the qualificaƟon 

 Impacts learning and leads to skill decay 

 Leads to a fragmentaƟon of the moral ecology – which can lead to unethical pracƟces 

 Drives efficiency but can contribute to more work and thus result in an increase in mental health 

concerns  
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 Has a detrimental effect on human cogniƟve skills such as expert judgment and decision making, 

integraƟon with declaraƟve knowledge and problem-solving7. 

The legal profession is a field that would benefit from maintaining human skills, emoƟonal intelligence 

and character skills. We must design a curriculum that delivers students who are proficient in: 

 AuthenƟc virtuous acƟon and decision making 

 CriƟcal reflecƟon 

 Human connecƟon and collaboraƟon 

 CreaƟve problem-solving 

 Discernment in seeking to ‘do the right’ thing. 

Emerging adulthood (18-29 years) is a transformaƟve period of self-development when character traits 

and virtues are important features. Legal educators have an obligaƟon to conƟnue to develop these 

character skills and virtues in the next generaƟon of lawyers. 

The Importance of Character Skills and Virtues 

What are these so called “character skills” our students need to possess? 

There is a plethora of research and academic literature wriƩen on these so-called character skills daƟng 

to the Aristotelian age. Character educaƟon has been classed as “any effort to intenƟonally culƟvate 

human qualiƟes or virtues in people with the goal of individual and societal flourishing.”8   

Character skills are personal characterisƟcs, aƩributes and traits which inform a person’s character and 

influences their behaviour and moral reasoning.   

 

7 ibid  

 

8 Harrison, T., & Laco, D. (2022). Where’s the character educaƟon in online higher educaƟon? ConstrucƟvism, virtue 
ethics and roles of online educators. E-Learning and Digital Media, 19(6), 555-573.  
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According to Adam Grant, the author of “Hidden PotenƟal”9, “character is your capacity to prioriƟze 

your values over your insƟncts”. This includes accepƟng discomfort as you make mistakes that are part 

of the learning process and being sponge-like in absorbing new ideas and informaƟon. Grant’s book 

underscores the importance of character skills such as embracing discomfort, adaptability, and 

imperfecƟonism in the learning process. It also highlights the need for our educaƟonal system to foster 

these skills, enabling every student to reach their potenƟal regardless of their starƟng point.  

As menƟoned above, character skills or virtues include: 

 EmoƟonal intelligence 

 AnalyƟcal and criƟcal thinking skills and discernment 

 CreaƟvity 

 CollaboraƟve problem-solving 

 Honesty and integrity 

 Empathy 

 CommunicaƟon and social skills 

 Resilience 

 Perseverance 

 Adaptability and flexibility 

 ImperfecƟonism and embracing discomfort 

CulƟvaƟng these essenƟal virtues can help guide students’ acƟons, shape their relaƟonships and define 

their impact on the world. Our job as legal educators is to equip students with the necessary 

disposiƟons, virtues and skills to successfully develop habits of good character in the digital era. 

IncorporaƟng emoƟonal intelligence and character skills into legal educaƟon curriculum will assist 

learners to use technology effecƟvely and ethically, making informed, analyƟcal decisions and enhance 

their ability to solve problems using creaƟvity and innovaƟon. The emergence of AI technology cannot 

replace these core fundamental skills. The difference between AI and humans comes back to emoƟonal 

intelligence (EQ) – the ability to recognize and regulate our emoƟons. Empathy is a criƟcal, core EQ skill 

 
9 Grant, A. (2023). Hidden potential: the science of achieving greater things. First large print edition. [New York], 
Random House Large Print 
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which is necessary in the legal profession and is underpinned by clients with complex, diverse legal 

problems which AI cannot replace.  

The benefits are intangible. “EmoƟonal intelligence is fundamental for creaƟng effecƟve teams and 

building interpersonal relaƟonships”10. Moreover, character skills support mental health and well-being 

providing individuals with the resilience to cope with the fast paced and oŌen stressful environments. 

Learning and character development occurs through interacƟons with humans. Teamwork, 

collaboraƟon, curiosity and the ability to network are being placed at the top of employers “must have” 

lists when looking at prospecƟve employees. 

Role of Higher Legal Educators 

The good news is that “the process of good teaching will facilitate the natural development of certain 

posiƟve characterisƟcs to help students excel in a learning community”11. As PLT providers, our objecƟve 

is to advance the skills and knowledge of our students. We must seek more than just compliance with 

the requirements of PLT. We must encourage and allow character skills and virtues to flourish. 

We advocate for the return to the neo-Aristotelian model as a basis for developing character online 

which sees legal educators take on two essenƟal roles, that of character educators and character 

facilitators.  

The culƟvaƟon of character skills should not involve adding addiƟonal content to the curriculum but 

rather approach the way we teach in an enƟrely different way.  

As legal educators, our objecƟve must centre upon supporƟng students to discern their own narraƟve 

and facilitate the development of students into individuals who are able to make reasoned decisions. 

 

 
10 Mouret, N. (2024). ‘AI won't replace EI. Here is why’, Modern Lawyer, 8(2), 8-11 
11 Hart, P 2022, ‘ReinvenƟng character educaƟon: the potenƟal for parƟcipatory character educaƟon using 
MacIntyre’s ethics’, Journal of Curriculum Studies, vol. 54, no. 4, pp. 486–500, 
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In their arƟcle “Where’s the character in educaƟon in online higher educaƟon? ConstrucƟvism, virtue 

ethics and roles of online educators”, authors Tom Harrison and David Laco from the University of 

Birmingham hypothesize that the above model “can be used to weave character educaƟon through the 

curriculum where the teacher plays the role of character educator and character facilitator. The role of 

character educators is to ensure that students are provided with the language, tools and curriculum 

content that is required to think about and beƩer understand their character, which in turn informs their 

ethical judgments. This might be termed ‘taught’. Second, the role of character facilitators is to 

moderate and encourage learning between students in social learning environments. This might be 

termed character ‘caught’. Third, successful fulfillment of these two roles encourage students to culƟvate 

their own character virtues and take opportuniƟes to hone their pracƟcal wisdom. This might be called 

character ‘sought’”.12 

The role legal educators play in this model is criƟcal to the students’ character development. We provide 

the scaffolding needed in the learning environment.  

 
12 Harrison, T., & Laco, D. (2022). Where’s the character educaƟon in online higher educaƟon? ConstrucƟvism, 
virtue ethics and roles of online educators. E-Learning and Digital Media, 19(6), 555-573. 
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Strategies for Developing Character 

We all must acknowledge that AI and legal technology is the way of the future in the legal profession 

and without quesƟon students need the skills to navigate the use of AI in pracƟce. Banning AI and legal 

technology is not a soluƟon.  

Ironically when the authors of the arƟcle “Leadership is needed for ethical ChatGPT: Character, 

assessment, and learning using arƟficial intelligence (AI)”13 asked ChatGPT “What is the main risk of 

using ChatGPT-3 for assignment wriƟng”, it summarised: 

While ChatGPT-3 can  be  a  helpful  tool  for  generaƟng  ideas  and  providing  structure for your 

wriƟng, it is important to use it in conjuncƟon with your own criƟcal thinking, analysis, and  research.  

It is  also  important  to  be  aware  of  the  risks  associated  with  relying  too heavily on ChatGPT-3 

and to take steps to avoid plagiarism and ensure the accuracy and relevance of the informaƟon you 

include in your wriƟng. 

Even AI knows its limits.  

Through innovaƟon, globalisaƟon and access to knowledge (via legal technology), the importance of 

gaining cogniƟve skills and competencies from educaƟon is reduced and social and human centred 

competencies have been elevated to top place. The reordering of core competencies to extend beyond 

knowledge and area specific skills (or experƟse) which can be learned with experience, requires us to re-

align our focus on non-epistemic elements such as aƫtudes, disposiƟons, or soŌ skills such as analyƟcal, 

criƟcal thinking skills, communicaƟon skills, emoƟonal intelligence, leadership skills, curiosity, 

adaptability, grit and determinaƟon and social skills. This beƩer equips students with the forƟtude to 

face challenges in the changing landscape before them.  

 

13 Crawford, J, Cowling, M & Allen, K-A 2023, ‘Leadership is needed for ethical ChatGPT: Character, 
assessment, and learning using arƟficial intelligence (AI)’, Journal of University Teaching & Learning 
PracƟce, vol. 20, no. 3, pp. 1–19 
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Domains of competence14 

 

 

The leŌ-hand side of the diagram represents experƟse – combinaƟon of knowledge, skill and experience 

(the tradiƟonal focus of core competencies in educaƟon). The right-hand side includes various 

disposiƟons, characterisƟcs and narraƟves that include honing character skills and virtues. If these 

circles don’t intersect, PLT providers will fail to deliver a graduate with the required competence who is 

ready for pracƟce. 

So where to from here? To what extent can educaƟonal intervenƟons impact the level of development 

of these character skills and virtues? 

To culƟvate students’ character, we must create morally and contextually relevant courses that align 

with 21st Century requirements. There has been a resurgence of interest in Aristotelian character 

educaƟon whereby educators are explicitly incorporaƟng character skills into educaƟon programs to 

encourage students to develop more stable and enduring virtues of character in the face of temptaƟons 

and difficulƟes. A person can become morally virtuous by understanding, repeaƟng and perfecƟng good 

acƟons, thoughts, and feelings.  

 
14 Tuomi, I 2022, ‘ArƟficial intelligence, 21st century competences, and socio-emoƟonal learning in educaƟon: More 
than high-risk?’, European Journal of EducaƟon, vol. 57, no. 4, pp. 601–619 
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Whilst the intenƟon is not to impose specific moral views and values onto students, we must provide 

students with the knowledge and skills to make sound judgments within the context of the legal 

profession and its ethos.  

PLT providers must incorporate a philosophical focus, a human-centred curriculum emphasising the 

importance of understanding AI through a criƟcal comparison with human intelligence. Our focus should 

centre on criƟcal reflecƟon and the enhancement of a student’s execuƟve funcƟoning, that is, 

combining criƟcal thinking with creaƟve problem-solving skills. 

Suggested strategies for PLT providers for incorporaƟng character skill development into its legal 

educaƟon curriculum: 

 Increase character skill literacy of legal educators – improve the literacy and knowledge of 

character skill development as well as emerging technology and integrate it into every aspect of 

teaching, from classroom content, announcements, emails, discussions, feedback. Teach 

educators to become coaches and mentors who provide direcƟon and guidance, demonstraƟng 

how to use AI as a tool to promote and enhance criƟcal thinking and analysis, provide formaƟve 

feedback and encouraging human connecƟon through collaboraƟon and discussion to assist the 

learning experience and skill development of students. If we leave character skill development 

up to the individual teacher, there is inconsistency in the imparƟng of character values. PLT 

providers must give their teachers the language and training in how to incorporate character 

educaƟon into their teaching.  

 CollaboraƟve projects – where students acƟvely and collaboraƟvely learning through 

interacƟon with each other, encourages human connecƟon, round table discussions, debates, 

interviews via a podcast 

 Asynchronous InteracƟve Learning Tools - use learning technologies such as discussion boards 

to encourage interacƟon, acƟve learning and collaboraƟon – open ended communicaƟon where 

the facilitator poses quesƟons, comment and encourages the exchange and transfer of 

knowledge and diversity of views provides opportuniƟes to discuss complex moral issues, share 

pracƟcal experiences and examples, test ideas and learn from their peers. Educators become co-

parƟcipants rather than teachers in this context. 

 Case studies and real-world scenarios that challenge the student to apply these character skills 

by discerning the ‘right thing to do’ or the ‘right way to act’. Draw 
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inferences from informaƟon and relaƟonships among variables and conceptualise abstract 

informaƟon (this will then build crystalised intelligence which is a person’s ability to uƟlize skills 

and knowledge acquired via prior learning) 

 Role playing and simulaƟons – encourage human connecƟon, creaƟvity, experimentaƟon and 

experienƟal learning in safe learning environments where students are encouraged to take risks 

with problem solving and increase their awareness of consequences and outcomes 

 Moral reminders and the pracƟce ethical decision making and problem solving - culƟvate and 

highlight the importance of moral character and ethical decision making which emphasise the 

oath we take as lawyers – include moral reminders which create psychological barriers to self-

decepƟon and self-jusƟficaƟon. Moral reminders help to counteract temptaƟons that might 

arise from situaƟonal variables for example academic misconduct. Focus on integraƟng personal 

character skills alongside rules and consequences. Reinforcing the oath we take as lawyers can 

reinforce the students’ commitment to acƟng in accordance with the required professional 

standards and what it means to be a ‘virtuous person’15. 

 Embrace discomfort - encourage students to get out of their comfort zone and learn the 

importance of absorbing and filtering new informaƟon – exploring AI but also exercise 

independent, criƟcal thinking skills 

 ReflecƟve PracƟces – having students reflect on their choices, acƟons, conduct, past moral 

successes and failures, enhance character skills through the use of criƟcal analysis of student’s 

behaviour and thinking. 

 Mentorship and peer feedback – research aƩests that students who are supported and 

effecƟvely mentored become more effecƟve and make a faster transiƟon to a successful 

career16. Mentoring as a form of scaffolding can enhance the learning experience of the student 

and provide opportuniƟes to quesƟon and test these character skills.  

 Feedback and Assessments - Incorporate both cogniƟve and character skills into assessments 

and feedback – ask students to assess AI’s responses, assess students on the quality of their 

prompts used to generate the output. This can help students idenƟfy areas they have missed. 

 
15 I, _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _do sincerely promise and swear that I will truly and honestly conduct myself, in 
the practice of a lawyer of this court, according to law to the best of my knowledge and ability. So help me God. 
(QLD Courts, Oath of Office, Admission) 

 
16 Bartell, C.A. (1995) Shaping Teacher InducƟon Policy, Teacher EducaƟon Quarterly, p27-43 
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Incorporate the use of different forms of assessment eg story boards, podcasts on core topics, 

presentaƟons on allocated topics, triaging problems or scenarios without noƟce  

 Engagement with virtuous exemplars – incorporate examples of virtuous exemplars or role 

models for students to admire and emulate which can, in turn, elevate moral decision making 

and deepen our understanding of what the “right” thing to do is, for example, LSC, PI Insurers, 

Judges and Magistrates, Barristers, Partners, Legal PracƟƟoners, Alumni  

Conclusion 

InnovaƟon, globalisaƟon and technology has reduced the importance of character skills and virtues and 

the value aƩached to these competencies. As legal educators we have a moral obligaƟon to incorporate 

character skills and virtues that guide students to idenƟfy and appreciate morally relevant features of a 

situaƟon so that they can make wise judgments about how to act. 

We cannot confuse the goal of competence to mean only knowledge, experƟse and area specific skills. 

Competence should include a combinaƟon of two qualitaƟvely different components – both knowledge 

and experƟse complemented with “aƫtudes, disposiƟons and non-cogniƟve soŌ and 21st Century skills” 

such as analyƟcal and criƟcal thinking, communicaƟon skills, emoƟonal intelligence, leadership skills, 

curiosity, openness to experience, grit and perseverance.  

As technology changes, many of the area specific skills and experƟse also changes and can become 

obsolete. However, incorporaƟng character skills and virtues into legal educaƟon will enable students to 

have the skills to adapt to the changing legal environment. 

As legal educators, we must not fall foul of preparing students for working in environments with AI at 

the expense of focusing on developing learners’ cogniƟve skills independent of AI. 

By becoming character educators and moral exemplars through the strategies suggested in this paper 

and including moral reminders of what the legal profession expects of its members, we can have a 

profound impact on students understanding and culƟvaƟon of these virtues.  

Non-legal skills are key to the way we do law now. As the saying goes “it is our character that 

disƟnguishes us from machines”. 
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